
 

 

 

 

 

 

 

Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

 

Grade/Course Grade Nine / English I 

Unit of Study Unit Five: Reading Literature and Informational Text / Writing 
Narratives and Argumentative Texts 

Pacing  5 to 7 Weeks 

 

UNIT STANDARDS 

Priority Standards 

 
Reading Literature 

 
RL.9.1 Cite strong and thorough textual evidence and make relevant 

connections to support analysis of what the text says explicitly as 
well as inferentially, including determining where the text leaves 

matters uncertain.  

RL.9.3 Analyze how complex characters develop over the course of the 

text, interact with other characters, and advance the plot or develop 

the theme 

RL.9.4 

 

 

 

 

 

 

 

RL.9.5 

Determine the meaning of words and phrases as they are used in 

the text, including figurative and connotative meanings; analyze the 

cumulative impact of specific word choices on meaning and tone 

(e.g., how the language evokes a sense of time and place; how it 

sets a formal or informal tone). 

 

Analyze how an author’s choices concerning how to structure a text, 
order events within it (e.g., parallel plots), and manipulate time (e.g., 
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pacing, flashbacks) create  specific effects ( e.g. mystery, tension, or 

surprise). 

 
Writing 

 
W.9.3            Write narratives to develop real or imagined experiences or events 
                      using effective technique, well-chosen details, and well-structured             

event sequences. 
 a. Engage and orient the reader by setting out a problem, situation, 
or observation, establishing one or multiple point(s) of view, and 

introducing a narrator and/or characters; create a smooth 
progression of experiences or events. 

b. Use narrative techniques, such as dialogue, pacing, description, 
reflection, and multiple plot lines, to  
develop experiences, events, and/or characters. 

c. Use a variety of techniques to sequence events so that they build 
on one another to create a coherent, complete and comprehensive 

piece.  
d. Use precise words and phrases, telling details, and sensory 
language to convey a vivid picture of the  

experiences, events, setting, and/or characters. 
e. Provide a conclusion that follows from and reflects on what is 

experienced, observed, or resolved over the course of the narrative. 

  
W.9.4 Produce clear and coherent writing in which the development, 

organization, and style are appropriate to task, purpose, and 

audience.  

 

Supporting Standards 
 

Reading Literature 
 
RL.9.2 Determine a theme or central idea of a text and analyze in detail its 

development over the course of the text, including how it emerges and 
is shaped and refined by specific details, and provide an objective 

summary of the text.  

RL.9.7 

 
 

 
 

Analyze the representation of a subject or a key scene in two different 

artistic mediums, including what is emphasized or absent in each work 
(e.g., Auden’s “Musée des Beaux Arts” and Breughel’s Landscape with 

the Fall of Icarus).  
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RL.9.10 By the end of grade 9, read and comprehend literature, including 

stories, dramas, and poems at grade level text-complexity (see 
Appendix A) or above with scaffolding as needed.  

Reading Informational Text 

 

RI.9.1 

 
 

RI.9.2 

 

RI.9.3 

 

 

RI.9.4 
 

 
 
RI.9.5 

 
 

 
RI.9.6 
 

 
 

RI.9.8 
 
 

RI.9.10 

Accurately cite strong and thorough textual evidence, (e.g., via 

discussion, written response, etc.) and make relevant connections, to 
support analysis of what the text says explicitly as well as inferentially, 

including determining where the text leaves matters uncertain.  

Determine a central idea of a text and analyze how it is developed and 

refined by specific details; provide an objective summary of the text.  

Analyze how the author unfolds an analysis or series of ideas or events, 

including the order in which the points are made, how they are 
introduced and developed, and the connections that are drawn between 

them.  

Determine the meaning of words and phrases as they are used in a text, 

including figurative, connotative, and technical meanings; analyze the 
cumulative impact of specific word choices on meaning and tone (e.g., 
how the language of a court opinion differs from that of a newspaper).  

Analyze in detail how an author’s ideas or claims are developed and 

refined by particular sentences, paragraphs, or larger portions of a text 
(e.g., a section or chapter).  

Determine an author’s point of view or purpose in a text and analyze 
how an author uses rhetorical devices to advance that point of view or 

purpose.  

Describe and evaluate the argument and specific claims in a text, 

assessing whether the reasoning is valid and the evidence is relevant 
and sufficient; identify false statements and reasoning. 

By the end of grade 9, read and comprehend literary nonfiction at grade 
level text-complexity or above with scaffolding as needed.  

Writing 

 

  

W.9.1 Write arguments to support claims in an analysis of substantive topics or 

texts, using valid reasoning and relevant and sufficient evidence. 
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a. Introduce precise claim(s), distinguish the claim(s) from alternate or 

opposing claims, and create an organization that establishes clear 
relationships among claim(s), counterclaims, reasons, and evidence. 

       
b. Develop claim(s) and counterclaims avoiding common logical 
fallacies, propaganda devices, and using sound reasoning, supplying 

evidence for each while pointing out the strengths and limitations of both 
in a manner that anticipates the audience’s knowledge level and 

concerns. 
       
c. Use transitions (e.g. words, phrases, clauses) to link the major 

sections of the text, create cohesion, and clarify the relationships 
between claim(s) and reasons, between reasons and evidence, and 

between claim(s) and counterclaims. 
       
d. Establish and maintain a style and tone appropriate to the audience 

and purpose (e.g. formal and objective for academic writing) while 
attending to the norms and conventions of the discipline in which they 

are writing. 
       
e. Provide a concluding paragraph or section that supports the 

argument presented.  
 

W.9.5 Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, trying a new approach, or consulting a style manual (such as 
MLA or APA Style), focusing on addressing what is most significant for a 

specific purpose and audience.  

W.9.6 Use technology, including the Internet, to produce, share, and update 
writing products, taking advantage of technology’s capacity to link to 
other information and to display information flexibly and dynamically. 

W.9.7 Conduct short as well as more sustained research projects to answer a 
question (including a self-generated question) or solve a problem; 

narrow or broaden the inquiry when appropriate; synthesize multiple 
sources on the subject, demonstrating understanding of the subject 

under investigation. 

W.9.8 Gather relevant information from multiple authoritative print and digital 

sources, using advanced searches effectively; assess the usefulness of 
each source in answering the research question; integrate information 

into the text selectively to maintain the flow of ideas, avoiding plagiarism 
and following a standard format for citation. (MLA or APA Style 
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Manuals) 

W.9.9 Draw evidence from literary or nonfiction informational texts to support 

analysis, reflection, and research. 
a. Apply grades 9–10 Reading standards to literature (e.g., “Analyze 
how an author draws on and transforms source material in a specific 

work [e.g., how Shakespeare treats a theme or topic from mythology or 
the Bible or how a later author draws on a play by Shakespeare]”).  

b. Apply grades 9–10 Reading standards to nonfiction informational 
(e.g., “Delineate and evaluate the argument and specific claims in a text, 
assessing whether the reasoning is valid and the evidence is relevant 

and sufficient; identify false statements and fallacious reasoning”).  
 

W.9.10 Write routinely over extended time frames (time for research, reflection, 
and revision) and shorter time frames (a single sitting or a day or two) 
for a range of tasks, purposes, and audiences. 

Speaking and Listening  

 
SL.9.1 

 
Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with peers on grades 9–10 

topics, texts, and issues, building on others’ ideas and expressing their 
own clearly and persuasively.  
a. Come to discussions prepared, having read and researched material 

under study; explicitly draw on that preparation by referring to evidence 
from texts and other research on the topic or issue to stimulate a 

thoughtful, well-reasoned exchange of ideas. 
d. Respond thoughtfully to various perspectives, summarize points of 
agreement and disagreement, and justify own views. Make new 

connections in light of the evidence and reasoning presented. 
 

SL.9.2 Integrate multiple sources of information presented in diverse media or 
formats (e.g., visually, quantitatively, qualitatively, orally) evaluating the 
credibility and accuracy of each source.  

SL.9.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and 

rhetoric, identifying any false reasoning or distorted evidence. 

SL.9.4 Present information, findings and supporting evidence clearly, concisely, 

and logically. The content, organization, development, and style are 
appropriate to task, purpose, and audience.  

SL.9.5 Make strategic use of digital media (e.g., textual, graphical, audio, 
visual, and interactive elements) in presentations to enhance findings, 
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reasoning, and evidence and to add interest.  

SL.9.6 Adapt speech to a variety of contexts and tasks, demonstrating 

command of formal English.  

Language  

 
L.9.1 

 

Demonstrate command of the conventions of standard English grammar 
and usage when writing or speaking. 

a. Use parallel structure.* 
b. Use various types of phrases (noun, verb, adjectival, adverbial, 

participial, prepositional, absolute) and clauses (independent, 
dependent; noun, relative, adverbial) to convey specific meanings and 
add variety and interest to writing or presentations. 

* Beginning in grade 3, skills and understandings that are particularly 
likely to require continued attention in higher grades as they are applied 

to increasingly sophisticated writing and speaking are marked with an 
asterisk. 

L.9.2 
 

 
 
 

 
 

L.9.3 

Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

a. Use a semicolon (and perhaps a conjunctive adverb) to link two or 
more closely related independent clauses. 
b. Use a colon to introduce a list or quotation. 

c. Spell correctly 

Apply knowledge of language to make effective choices for meaning, or 

style, and to comprehend more fully when reading, writing, speaking or 
listening. 

a. Vary word choice and sentence structure to demonstrate an 
understanding of the influence of language. 

L.9.4 Determine or clarify the meaning of unknown and multiple-meaning 

words and phrases based on grades 9–10 reading and content, 
choosing flexibly from a range of strategies. 
a. Use context (e.g., the overall meaning of a sentence, paragraph, or 

text; a word’s position or function in a sentence) as a clue to the 
meaning of a word or phrase. 

b. Identify and correctly use patterns of word changes that indicate 
different meanings or parts of speech (e.g., analyze, analysis, analytical; 
advocate, advocacy). 

c. Consult general and specialized reference materials (e.g., 
dictionaries, glossaries, thesauruses), both print and digital, to find the 
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pronunciation of a word or determine or clarify its precise meaning, its 

part of speech, or its etymology. 
d. Verify the preliminary determination of the meaning of a word or 

phrase (e.g., by checking the inferred meaning in context or in a 
dictionary). 

L.9.5 Demonstrate understanding of figurative language, word relationships, 

and nuances in word meanings. 
a. Interpret figures of speech (e.g., euphemism, oxymoron) in context 

and analyze their role in the text. 
b. Analyze nuances in the meaning of words with similar denotations. 

L.9.6 Acquire and use accurately general academic and domain-specific 

words and phrases, sufficient for reading, writing, speaking, and 
listening at the college and career readiness level; demonstrate 

independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 

 

 

“UNWRAPPED” Power Standards 

 
Reading Literature  

 
RL 9.1  CITE strong and thorough textual evidence and MAKE relevant connections to 

SUPPORT analysis of what the text says explicitly as well as inferences drawn from the 
text, including DETERMINING where the text leaves matters uncertain. 
 

RL.9.5  ANALYZE how an author’s choices concerning how to structure a text, order 
events within it (e.g. parallel plots) and manipulate time (e.g. placing, flashbacks) create 

specific effects (e.g. mystery, tension, or surprise). 
 
 

Writing 
 

W.9.3  WRITE narratives to DEVELOP real or imagined experiences or events USING 
effective technique, well-chosen details, and well-structured event sequences. 
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“Unwrapped” Skills 

(students need to be able to do) 

“Unwrapped” Concepts 

(students need to know) 

DOK 

Levels 

POWER STANDARD: RL 9.1  

 

CITE 

 
 

MAKE 
 
 

SUPPORT 
 

 
 
 

 
 

DETERMINING 

● Strong and thorough textual 

evidence 
 

relevant connections 
 
 

● analysis of: 
o what the text says 

o inferences drawn from 
the text 
 

 
 

where the text leaves matters 
uncertain  

 

 
2, 3 

 
 

Students Can: 

● Draw inferences from literary text to make and support an analysis that goes 
beyond the obvious by using strong and thorough evidence gathered from 

reading. 
● Support conclusions with explicit and implicit textual evidence. 
● Synthesize evidence collected from the text to best support my conclusions. 

 
POWER STANDARD: RL.9.5 

 
 

ANALYZE 

 
 

 

● Author’s choices 

o how to structure text 
o order events 

o manipulate time 
● specific effects such as: 

o mystery 

o tension 
o surprise 

 

 

 
3 
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Students Know: 

● The sequence of events, structure, and time are used to create and 

manipulate effects in literature (e.g., mystery, tension, or surprise). 
● Texts can have multiple plots. 
● The sequence of events does not always follow chronological order. 

Students Can: 

● Identify multiple or parallel plots within a text and how they impact the meaning 
of text. 

● Analyze how the author manipulates time in the text and how it creates effects 

such as mystery, tension, or surprise. 
● Classify and evaluate the sequence of events in a text. 

● Examine how the structure of text creates an emotional response within the 
reader. 

 
POWER STANDARD: W.9.3 

 

WRITE 
 
DEVELOP 

 
 
USING 

 
 

● narratives 
 

● real or imagined  

experiences or events  
 

● effective techniques, 

● well –chosen details 
● well-structured event 

sequences 
 

 
 
 

 
3 

 

 
 

 

Students Know: 

● Effective narrative techniques.  
● Well-chosen details and well-structured events add clarity, suspense, and/or 

conflict to the narrative.  

Students Can: 

● Formulate a real or imagined experience. 
● Engage and orient the reader by clearly setting out a problem or situation. 

● Develop experiences, events, and/or characters by using effective narrative 
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techniques. 

● Incorporate well-chosen details into an original narrative.  
● Structure narratives with appropriate sequencing to create a coherent whole. 

 

 

 Unit Vocabulary Terms 

“Unwrapped” Focus Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

 
Analysis 
Analyze 

Cite 
Complex 
Develop 

Engage 
Emerge 

Explicit 
Inference 
Orient 

Point of View 
Situation 

Smooth Progression 
Support 
Textual Evidence 

 

Central Idea 

Coherent 
Connotative 

Convey 
Cumulative 
Denotation 

Etymology 
Euphemism 

Evoke 
Figurative 
Impact 

Manipulate 
Nuance 

Parallel 
Preliminary 
Refine 

Representation 
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Essential Questions  Corresponding Big Ideas 

1. How can readers derive deeper 
meaning from a text? 
 

 
 

2. How does an author create an 
emotional response in a reader? 
 

 
 

3. How can I write an engaging 
narrative? 

1. Readers can draw inferences from 
text to make and support analysis 
using strong and thorough 

evidence. 
 

2. Authors manipulate text structure, 
event sequence, and time to create 
effects such as mystery, tension, 

and surprise. 
 

3. You can write an engaging narrative 
by using effective techniques, well-
chosen details and well-structured 

events. 
 

 

District Assessments 

 

 
 

Unit 5 Pre-Assessment 

 

 
ELA Grade 9 Common Assessment  

 
(See district assessment calendar) 

 

 
 

Essential Questions Post-Assessment 

 
 

 

 
Engaging Learning Scenario 
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“Maybe you’re not so bad after all.” 

 
Your job is to find a “bad guy” in one of the literary works we have read this year. After re-
reading portions of the text, you will compose a first-person narrative monologue in which 

your chosen character defends his/her actions and behavior. 
 

Each of you will deliver your monologue and your classmates will vote on who has done 
the best job of presenting a different side of a character.  
 

 
**Here are some suggestions for characters we tend to think of as “bad” or unlikable,  but  

who might be more sympathetic when viewed from a different perspective: 
 
“The Tell-Tale Heart” – narrator   

Romeo and Juliet – Tybalt, Paris 
The Odyssey – Poseidon, Calypso 

“A Daughter of Invention” (from How the Garcia Girls Lost Their Accents) – Carlos (father) 
The Hunger Games – President Snow 
  

 

 

 
Performance Task Synopses 

 
 
Task 1:  Draft a personal narrative. 

 
Task 2:  Analyze a selected character 

 
Task 3:  Compose a narrative monologue defending your “bad” character. 
 

 
 

 
 
 

 
Performance Task # 1 

In Detail 
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Power Standards:  W.9.3 

 
Additional Standards:  W 9.4, L.9.1, L.9.2 

 
Task 1 Detailed: Draft a personal narrative 
 

Recall a time when you meant to do something good, but the results were very bad.  Did 
people think you were a bad person?  Were you able to redeem yourself? 

 
Even though you had good intentions, others around you just thought you were up to 
no good.  Maybe you tried to make your parents a fancy dinner, but accidentally set 

the kitchen on fire. Or perhaps you tried to do a friend a favor by telling the person 
he/she liked about your friend’s interest in them and your friend felt betrayed.   

 
After you relay the events of what happened, you must then show why your intentions 
were good and that you did not mean any harm.  Whatever event it may be, your 

narrative must accomplish the following: 
 

● Engage and orient the reader by setting out the situation and introducing 
yourself as the narrator 

● Create a smooth progression of experiences and events 

● Use narrative techniques (dialogue, pacing, description, reflection) to develop 
the events and/or characters 

● Use a variety of techniques to sequence events to create a coherent whole 
● Use precise words and phrases, telling details, and sensory language 
● Provide a conclusion that follows from and reflects on your experience by 

showing how your intentions were good 
● Demonstrate command of the conventions of English grammar, usage, 

capitalization, punctuation, and spelling 
 
 

 
 

 
 
 

 
 

 

 
Performance Task # 1 Scoring Guide 
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4 3 

 

2 

 

1 

 All 
“Proficient” 

criteria plus: 

 

 Engages and orients the 
reader by setting out the 

situation and introducing 
the writer as the narrator 

 Creates a smooth 
progression of experiences 
and events 

 Uses narrative techniques 
(dialogue, pacing, 

description, reflection) to 
develop the events and/or 
characters 

 Uses a variety of 
techniques to sequence 

events to create a 
coherent whole 

 Uses precise words and 

phrases, telling details, 
and sensory language 

 Provides a conclusion that 
follows from and reflects 
on the writer’s experience 

by showing how his/her 
intentions were good 

 Demonstrates command of 
the conventions of English 
grammar, usage, 

capitalization, punctuation, 
and spelling 

 

 Meets 5  of 
the 

“Proficient” 
criteria 

 

 Meets fewer 
than 5 of the 

“Proficient” 
criteria 

 Task to be 
repeated 
after re-

teaching 
 Comments: 

 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 



15 
 

  

 

 

Interdisciplinary Connections and 

Related Focus Standards 

Specific to Task #1 

21st Century Learning Skills 

Specific to Task #1 

 ✓ Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

X❑ Curiosity and Imagination 

x❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

x❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 

 

Performance Task # 2 
In Detail 

 
Power Standards: RL 9.1. RL.9.5 

          
Additional Standards:  RL 9.3, W.10.4 

          
 

Task 2 Detailed: Analyze the character 
 

o Choose a text and character for your narrative monologue.  Be sure that the 

character you select is sufficiently complex for this assignment. 
o Use the graphic organizer provided to document the following and cite where you 

found those facts: 
● What does the text say EXPLICITLY about your character, motives, and actions? 
● What can you INFER about that character from his/her motives and actions? 

● Even though this character is a “bad guy”, what redeeming qualities can you see 
in him/her?   

● How does the author let us know the reasons for the bad behavior exhibited? 
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● How does the author choose to structure the text?  Do those choices affect the 

way we feel about the character? 
 

**Teacher’s note: This can work with any speech and a variety of 9 th grade literature.  For 
instance, you can look at how Odysseus introduces himself to the reader or how Montresor 
unfolds his actions in “The Cask of Amontillado”.  This task can be completed in tandem 

with whatever students are reading.  
 

 
Performance Task # 2 Scoring Guide 

 

 
4 3 

 

2 

 

1 

 All 

“Proficient” 
criteria plus: 

 identifies 
multiple or 
conflicting 

motivations of 
the character 

 notes how the 
author’s 
choices 

create effects 
such as 

mystery, 
tension, or 
surprise 

 

 Determines what the 

text says explicitly 
about the character 

and provides textual 
evidence 

 Makes an inference 

about what the text 
implies about the 

character and 
provides textual 
evidence 

 Supplies two or 
more redeeming 

qualities of the 
character and 
provides textual 

evidence for those 
qualities 

 Analyzes how the 
author’s choices in 
text structure, order 

of events, and/or 
manipulation of time 

through devices 
such as pacing, 
flashbacks, etc.  

affect our perception 
of the character  

 Meets 3 of 

the 
“Proficient” 

criteria 
 

 Meets fewer 

than  2 of the 
“Proficient” 

criteria 
 Task to be 

repeated 

after re-
teaching 

 Comments: 
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Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 

 

 

 

Interdisciplinary Connections and Related 

Focus Standards 

Specific to Task #2 

21st Century Learning Skills 

Specific to Task #2 

 ✓ Check all those that apply for each task:  

 

x❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

x❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

x❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

x❑ Accessing and Analyzing Information 

❑ Other 

 
Performance Task # 3 

In Detail 

 
Power Standards: RL.9.1, W.9.3 

Additional Standards: RL.9.3, W.9.4, W.9.5, W.9.9a, L.9.1, L.9.2, L.9.3,  

            
Task 3 Detailed: Compose a narrative monologue for your character 
 

Now you will use the writing process to compose your narrative in the style of your selected 
character.  Remember, you are trying to convince your reader and/or audience that you are 

not as bad as you seemed in your literary text.  Your reader/audience should know that you 
had your reasons for behaving the way that you did and that “you’re not so bad after all.” 
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In your final draft be sure that you: 
● Engage the reader by setting out the situation. Let your reader (or audience) know 

why people generally see you, the character, as bad, using evidence from the text to 
support that idea. 

● Establish your point of view as the narrator. Explain why you are not as bad as you 

may seem, using evidence from the text to support that idea. 
● Use narrative techniques to develop the events and your character. 

● Use well-chosen details and language to convey a vivid picture of the narrator, 
setting, events, and experiences of your character. 

● Provide a conclusion that follows from and reflects on the contents of the 

monologue. 
● Demonstrate command of the conventions of standard English grammar, usage, 

capitalization, punctuation, and spelling. 
● Make effective use of language for meaning and style. 

 

 
Performance Task # 3 Scoring Guide 

 

 
4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

 Properly uses a 

varied vocabulary 
and academic 

terminology 
 No errors in 

English 

conventions 
 

 Submits 
evidence of the 
writing process 

(drafts, 
conference 

notes, revisions, 
etc.) 

 Engages the 

reader by setting 
out the situation, 

using evidence 
from the text  

 Establishes the 

narrator’s point 
of view, using 

evidence from 
the text. 

 Uses narrative 

techniques to 
develop events 

 Meets 6  of 
the 
“Proficient” 

criteria 
 

 Meets fewer than 
6  of the 
“Proficient” 

criteria 
 Task to be 

repeated after re-
teaching 

 Comments: 
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and character. 
 Uses well-

chosen details 
and language to 
convey a vivid 

picture of the 
narrator, setting, 

events, and 
experiences. 

 Provides a 

conclusion that 
follows from and 

reflects on the 
contents of the 
monologue. 

 Demonstrates 
command of the 

conventions of 
standard English 
grammar, usage, 

capitalization, 
punctuation, and 

spelling. 
 Makes effective 

use of language 

for meaning and 
style 

 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Interdisciplinary Connections and 

Related Focus Standards 

Specific to Task #3 

21st Century Learning Skills 

Specific to Task #3 

 

 

✓ Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

x❑ Curiosity and Imagination 

x❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

x❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

x❑ Accessing and Analyzing Information 

❑ Other 

 

 

 

 

Research-Based Effective  

Teaching Strategies 

21st Century Learning Skills 

✓ Check all those that apply to the unit: 
 

x❑ Identifying Similarities and Differences 

x❑ Summarizing and Note Taking 

x❑ Reinforcing Effort, Providing Recognition 

x❑ Homework and Practice 

❑ Nonlinguistic Representations 

x❑ Cooperative Learning 

x❑ Setting Objectives, Providing Feedback 

x❑ Generating and Testing Hypotheses 

x❑ Cues, Questions, and Advance Organizers 

x❑ Interdisciplinary Non-Fiction Writing 

 

✓ Check all those that apply to the unit: 
 

x❑ Teamwork and Collaboration 

x❑ Initiative and Leadership 

x❑ Curiosity and Imagination 

x❑ Innovation and Creativity  

x❑ Critical thinking and Problem Solving 

x❑ Flexibility and Adaptability 

x❑ Effective Oral and Written 

Communication 

x❑ Accessing and Analyzing Information 

x❑ Other 
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Differentiation 
Strategies 

(Additional Supports 

+ Enrichment) 

Intervention Strategies 

 

Specially 
Designed 

Instruction for 

Special Education 
Students 

Strategies for 
English Language 

Learners 

 

Additional Supports: 
● Small group 

instruction 

● Varied questioning 
strategies 

● Various organizers 
● One-on-one 

teacher assistance 

● Peer tutoring 
 

Enrichment for Highly 
Capable Students 
● More challenging 

and creative work 
● Independent study 

with higher level 
concepts and skills 

 

 
 

 

 

● Direct/ explicit 
instruction 

● Additional time 

● Assistive technology 
● Advance organizers 

● Accommodations for 
learning styles or 
multiple intelligences  

● Adjust pace of lesson/ 
instruction 

● Modified instruction 
● Peer tutoring 
● Involvement of 

Guidance or Learning 
Specialist 

● Reassessment of 
lesson or teaching style 

 

● Additional time 
● Modified 

assignments 

appropriate to 
skills and ability 

● Change of pace 
● Small group 

work 

● Use of visuals or 
audio to 

enhance 
lessons 

● Scaffold 

information 
● Peer mentors 

 

● Allow extra 
response time 

● Cooperative 

learning groups 
● Building upon 

student’s prior 
knowledge 

● Questions and 

activities 
appropriate to 

student levels of 
English ability 

● Consistent checks 

for understanding 
(oral and written) 

● Visuals and 
graphic organizers 

● Connections to 

primary language 
and culture 

● Assignments 
modified on an 
individual and as-

needed basis 
● Modified reading 

list 
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Instructional Resources and Materials 

 
Physical Technology-Based 

● McDougall Littell 9th Grade 
(Orange) text 

● Corresponding activities to 
specific text from McDougall Littell 

activity book 
 
 

Suggested Readings: 
● “I Have a Dream” speech by 

Martin Luther King 
● Monster by Walter Dean Myers  
●  “The Tell-Tale Heart” by Edgar 

Allan Poe 
● Selections from The Odyssey by 

Homer  
● The Hunger Games by Suzanne 

Collins 

 

Online access to textbook 
www.classzone.com 

 
 

http://www.youtube.com/watch?v=TCUmSijiWxA 
(Animals song “Please Don’t Let Me Be 
Misunderstood”  might help students get into the 

mindset) 
 

http://www.youtube.com/watch?v=hopNAI8Pefg 

(speech from “A Few Good Men”; Jessup has 
done something questionable, but for what he 

thinks are good reasons) 
 

http://gideonsway.wordpress.com/2013/09/09/why-
we-love-evil-characters/ 

“Why We Love Evil Characters” 
 

 

 

 

 
 

Lesson Suggestions 

 

● Read some short stories or articles where the main character is not a “good guy” (like 
the Tell-Tale Heart” or “The Cask of Amontillado”).  How do the main characters still 

appeal to us despite their bad deeds?  
 

● Find articles that discuss people who did something bad but with good intentions 

(Michel Navrite from the Titanic who thought stealing his sons would reunite his family) 
 http://www.dailymail.co.uk/news/article-2120129/The-Titanic-Orphans-Brothers-Michel-

Edmond-Navratil-escaped-sinking-vessels-lifeboat.html   
 
http://thechronicleherald.ca/titanic/86507-a-father-s-desperate-act-nearly-kills-his-boys 

 
● Provide students access to the text—via tablet or photocopy—so they can annotate it 

as directed. 

http://www.classzone.com/
http://www.classzone.com/
http://www.youtube.com/watch?v=TCUmSijiWxA
http://www.youtube.com/watch?v=hopNAI8Pefg
http://gideonsway.wordpress.com/2013/09/09/why-we-love-evil-characters/
http://gideonsway.wordpress.com/2013/09/09/why-we-love-evil-characters/
http://www.dailymail.co.uk/news/article-2120129/The-Titanic-Orphans-Brothers-Michel-Edmond-Navratil-escaped-sinking-vessels-lifeboat.html
http://www.dailymail.co.uk/news/article-2120129/The-Titanic-Orphans-Brothers-Michel-Edmond-Navratil-escaped-sinking-vessels-lifeboat.html
http://thechronicleherald.ca/titanic/86507-a-father-s-desperate-act-nearly-kills-his-boys
http://thechronicleherald.ca/titanic/86507-a-father-s-desperate-act-nearly-kills-his-boys
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● Model close reading for students by thinking aloud as you go through the text with them 

or displaying your annotations on a tablet via an LCD projector; show them how to 

examine a text by scrutinizing its words, sentence structures, or any other details 

needed to understand its explicit meaning. 

● Display the text via tablet or computer as you direct students’ attention—by 

highlighting, circling, or otherwise drawing their attention—to specific words, sentences, 

or paragraphs that are essential to the meaning of the text; as you do this, ask them to 

explain what a word means or how it is used in that sentence or how a specific 

sentence contributes to the meaning of the larger text. 

● Pose questions—about words, actions, details—that require students to look closely at 

the text for answers. 

● Offer students an example of what it means to read explicitly and support your 

inferences with evidence; then tell them what a passage explicitly says, asking them to 

find evidence inside the text to support their statement about its meaning. 

● Give students several pieces of evidence and ask them to determine what explicit idea 

in the text the evidence supports. 

● Offer students a set of samples of evidence of different degrees of specificity and 

quality to evaluate, requiring them to choose the one that is best and provide a 

rationale for their choice. 

● Show students how you would choose evidence from the text to support your inference; 

discuss with them the questions you would ask to arrive at that selection. 

● Direct students to determine an author’s purpose, audience, and occasion for a specific 

text; then ask them to identify how these factors influence the choices the author 

makes about the structure of the text. 

● Have students read a diverse sampling of narratives similar to and slightly different 

from the sort you want them to write. 

● Guide students through the process of creating a story map, storyboard, or other 

graphic form that allows them to identify, discuss, and arrange the different events or 

scenes in the story. 

● Generate with students or provide a list of the elements of an effective narrative of the 

story you are assigning. 

● Consider allowing students to incorporate images in their narrative if they are 

appropriate and complement the narrative. 

● Have students establish a problem up front that the story will examine and the 

protagonist will solve after a series of scenarios richly imagined. 

● Ask students to imagine a situation in rich detail (perhaps one inspired by another book 

they have read or a subject or era they studied), and then describe how characters (or 

they, if it is a personal narrative) responded and changed over the course of the story. 

● Lead students through the creation of a detailed observation about an event, process, 

or experience, guiding them by examples and questions that prompt them to add 
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sensory details; then generate with them questions they should ask and apply to their 

narrative as they write the second part, which comments on the meaning or importance 

of what they observed. 

● Have students describe the same event or experience from multiple perspectives to 

explore how point of view affects one’s perception of an idea event, or era or the 

people involved. 

● Help students develop questions that not only portray the character’s physical persona 

but also reveal the character’s personality and motivations within the context of the 

story. 

● Provide students with a list of archetypal characters as a starting place to help them 

imagine their own. 

● Introduce students to different plot lines and story structures, including the traditional 

linear format (exposition, rising action, conflict, falling action, and resolution) as well as 

more episodic or lyric narrative formats that string a series of impressions together as a 

way of telling story about a person, an event, or an experience. 

● Have students analyze the dialogue and other techniques used in the stories they study 

for ideas they can use in their own. 

 
Source:  Burke, Jim. The Common Core Companion: the Standards Decoded, Grades 9-12 - What 

They Say, What They Mean, How to Teach Them. Corwin, 2013. Print. 
 

 


